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In 2015 Cork City, Ireland was
presented with a Learning City

award by UNESCO’s Institute of Ng?er{{{%?éﬁs
Lifelong Learning (UIL) at the

second International Conference for
Learning Cities in Mexico

(Cork Learning City, 2019).
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The Cork Learning Neighbourhoods

is one strand of the Cork Learning aLC Partners:

Cites nitiative

(Cork Learning Cities, 2019). S
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Local CLN Steering
Groups: made up of staff
from local organisations,

residence...

South Parish
Learning
Neighbourhood
(SPLN) Steering
Group

Togher Learning
Neighbourghood
(TLN) Steering
Group

Cork Learning Lab / CLN Research

Group: This is an open group made

up of members from local and city

CLN steering groups and other CLC
members.

Mayfield Learning
Neighbourhood
(MLN) Steering

Group

Cork Learning

Glen Learning

Neighbourhood

(GLN) Steering
Group

CLN city Steering Group
members are made up
of a representatives
from the 6 CLNs and
representatives from
CLC partnering
organisations (UCC, CIT,
Cork City Council, HSE,
NAPDP).

Neighbourhoods
(CLN) City
Steering Group

Ballypheane
Learning
Neighbourhood
(BLN) Steering
Group
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Knocknaheeny
Learning
Neighbourhood
(KNL) Steering
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Cork Learning City & Cork Learning Neighbourhoods

An early working version of Cork Learning
Neighbourhoods describes it as

“an area that is constantly
strengthening its practice in learning,
providing a diversity of learning opportunities
for the whole population through partnership
and collaboration” (O’Tuama & O’Sullivan,
2016: 3).




Research Questions

1. What is the impact of the CLN initiative on local
communities and organisations in Cork City?

2. What models of practice are currently being
used by these neighbourhoods?

3. Are there sustainable models of practice that
can support this initiative into the future?



Research Aims

1. Identify and examine what is working well in the CLN
initiative.

2. ldentify and examine what the challenges are and how the
initiative could be developed.

3. Document the contribution the programme has made in
neighbourhoods.

4. Explore the different models of practice and collaborative
processes.

5. Explore different models of practice nationally and
international.



Literature Review

Lifelong Learning and International Policy

Lifelong Learning and Irish Policy

Lifelong Learning and Impact

Learning Societies and UNESCO Learning Cities

Cork as a Learning City and Cork Learning Neighbourhoods
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I Lifelong Learning -

The scope and inclusiveness of lifelong learning:

“a comprehensive concept which includes formal, non-
formal and informal learning extended throughout the
life-span of an individual to attain the fullest possible

development in personal, social and professional life. It
seeks to view education in its totality and includes
learning that occurs in the home, school, community,
and workplace, and through mass media and other
situations and structures for acquiring and enhancing
enlightenment.”

Dave (1975: 43)
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Lifelong Learning and International Policy

UNESCO: Faure et al. (1972)
‘Learning To Be’ Report.

etwenty-one principles - learning society
* “lifelong education as the global master concept
for education” (Elfert, 2016: 3)

*Vertical integration, horizontal integration &
Democratization (Holford et. al 1998)

‘Lifelong Learning for
all’ (OECD, 1996)

‘Overcoming exclusion through
Adult Learning’ (OECD, 1999)

UNESCO: Delors Report 1996
‘Learning: The Treasure
within’ (Delors et al., 1996)

e‘Learning to know’
¢‘learning to do’
¢‘learning to live together’
*‘learning to be’

‘Qualifications Systems Bridges to
Lifelong Learning’:(OECD, 2007:
10)

esystemic view

eCentrality of the learner - demand side of
meeting learner’s needs

emotivation to learn

emultiple objectives of education policy

Researcher: Eamon Nash

Memorandum on Lifelong Learning
for Active Citizenship in a Europe of
Knowledge (Commission of
European Communities, 2000)

¢ Active Citizenship
e Social Inclusion

e Employability

e Personal fulfilment

eprovides the foundations for future policy goals in this area
(Field, 2002)

UNESCO Institute for Lifelong
Learning (UIL) (2006)

estrengthen adult and lifelong learning

ofoster a holistic and integrated approach to
lifelong learning

ehelp to “build bridges and networks for cross-
fertilization and sharing of knowledge,
experience and tools” (OQuane, 2009: 310)

SN—




UNESCO: Faure et al. (1972) ‘Learning
To Be’ Report.

1. “Vertical integration”: the
lifespan of lifelong learning or
learning throughout people lives

“lifelong education
twenty-one as the global
principles - master concept for

learning society education” (Elfert,
2016: 3)

2. “Horizontal Integration”:
fostering education in all its
forms, formal, non-formal and
informal

3. Democratization:

Increasing access for all in
lifelong learning and the need for
learners to participate in the
design and management of their
learning

(Holford, 1998).

Vertical
“Humanistic integration,
Values and a horizontal
evolutionary integration &
nature” (Ouane, Democratization
2009: 304) (Holford et. al
1998)
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Delors et al. (1996) Four pillars

l []
Lea rni ng tO e a thirst for knowledge throughout one’s life and learning
) how to learn
know

e describes the acquisition of competences (Mortimore,
1999) or packaging of skills from knowledge learnt (Delors,
2013)

‘learning to do’

II earn | N g to I ive . ”gmbc_)dies deygloping an understandin”g of oti?er peoples’
histories, traditions and cultural values” (Mortimore, 1999:

together’ 109)

II earn | N g to be' » “developing the creative potential of each individual, in all
its richness and complexity” (Delors, 2013: 323).
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UNESCO Institute for Lifelong Learning
(UIL)

e “build bridges and networks for cross-fertilization and
Established 2006 sharing of knowledge, experience and tools” for learning
between nations (Ouane, 2009: 310)

* “literacy, non-formal education, and adult and lifelong

Specific Focus learning” (Elfert, 2013: 280).

LSS0l Cieles psniies < e Cork Learning Neighbourhoods draws on the vision of this
of Learning Cities concept (O’Sullivan et al., 2017)

e “Learning Neighbourhoods were conceived in the context of
learning cities, with a strong focus on acting locally and

Neighbourhoods
connected thinking globally” (O’Tuama, 2020: 4 forthcoming).
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I Lifelong Learning and Irish Policy -

‘Lifelong learning: The Report of
the Commission on Adult
Education’ (Kenny, 1984)

‘Charting our Education
Future’ (DES, 1995)

‘Learning for Life’ White Paper
(DES, 2000)

’ : : * Represented a shift from a front loaded
Adult Education in an Era of model of practice to a lifelong learning

Lifelong Learning' (DES, 1998) model of practice, which had an impact
on other areas including governmental
programmes and approaches (Doona,
2007).
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Lifelong Learning and Irish Policy

‘Learning for Life’ in 2000 - lifelong learning as the governing
principle of educational policy

Cohesion

Cultural Community
Development Building

Competitiveness

It defines adult education as a “systematic learning undertaken by adults who
return to learning having concluded initial education or training” and identified
six priorities in the area (DES, 2000: 12).
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Lifelong Learning and Irish Policy

2000 and 2007 National
Development Plans (Government
of Ireland, 2000a; 2007):

e where lifelong learning was outlined as a
key driver to encourage social inclusion,
employment, competitiveness and
growth, environmental sustainability and
regional balance

‘Tomorrow’s Skills: Towards a
National Skills Strategy’ (EGSFN,
2007)

e where driving the lifelong learning
agenda was key to their ten year
strategy.

‘Programme for Prosperity and
Fairness’ (Government of Ireland,
pA0[0[0]¢)

e where lifelong learning was a central

theme in supporting equality of
opportunity and anti-poverty strategies

Ireland 2040 Policy plan
(Government of Ireland, 2019)

e Lifelong Learning - Creativity, economy
and prosperity sections.
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Refers to the skills Participation in

Ty networks where values
and qualifications
are shared, so that the

individuals have people contribute to a
acquired. common goal

Human Social
Capital Capital

Lifelong
Learning and
Impact

ldentify
Capital

Instruments for the
appropriation of
symbolic wealth

socially designated as
worthy of being sought
and possessed.

Capacity to sustain
ones healthy self-
esteem, and a sense of
meaning and purpose
in life.

(Schuller, 2010; O’Brien & O’Fathaigh, 2007; O’Tuama,h2020)
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Learning Societies & UNESCO Learning Cities

City Strategies for
Lifelong Learning
(OECD, 2012)

PASCALs, Learning UNESCO’s Global
Cities 2020 ‘ Network of Learning )

Programme (Tibbett Cities (UNESCO,
& Wheeler, 2014) 2020)
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UNESCO’s Global Network of Learning Cities

The Beijing Declaration (UNESCO, 2015b)

The Mexico City Statement (UNESCO, 2015b)

UNESCOQO’s (2020b) 17 Sustainable Development Goals (SDG).

Guidelines for Building Learning Cities (UNESCO 2015a).

UNESCO (2015d): Key features of a Learning City

‘Cork Call to Action for Learning Cities” (UNESCO, 2017a)
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UNESCO’s Global Network of Learning Cities

The Beijing Declaration includes (UNESCO, 2013: 3-7)

e Empowering individuals

* Promoting social cohesion

e Enhancing economic development and cultural prosperity
* Promoting Sustainable Development

* Promoting Inclusive Learning in the Education System

e Revitalising learning in families and communities

e Facilitating learning for and in the workplace
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Lifelong learning for all

Wider benefits is our city’s future
of building a
learning city Sustainable development
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e Strong political will and commitment

conditions
for building a Governance and participation of all stakeholders

Figure 2: The Framework of the Key Features of
Learning Cities
(UNESCO, 2015d: 164)
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Models of Practice & Learning Neighbourhoods

According to Kearns (2020: 1) Learning
Cites set the framework, it is learning
neighbourhoods that foster

«learning throughout life Partnership and Collaboration One size approach cannot support all
«build understanding and social coherence (O’Sullivan & Kenny, 2016; O’'Tuama, communities (O’Brien & O’Fathaigh,
ecivic and moral values 2020) 2007: 216)

sunderpin well-being and sustainability in a

context of constant change.

: Social Inclusion and Social :
.Clea_r understanding of t'h(.e ya!ues, Valorisation key to model (O’Brien & Supports Information and
direction and goals of an initiative are

e P : Transformative learning
essential to success and sustainability. OFF(?:thhacI(g)rr:q'iigpz"ugrluein;?' ggi% e (Baumgartner, 2001)

O’Tuama (2020: 58) “promoting Vertical, Horizontal and Democratic
learning cultures that are lifelong and approach to lifelong learning (Holford

lifewide”. et al 1998).




Research Design

Participatory Approach using a Sequential Transformative Strategy to Mixed
Methods

Preparation Phase
Creating Links: CLN, CLC, CARL & Mayfield CDP -

Participatory Research Goals and Objectiives
identified

Phase 1
Literature Review

Review of existing Qualitative and Quantitative
Data and Evidence

Phase 2
Preliminary Focus Group

Qualitative Data & Broad Research & Survey
Themes identified - Participatory

Phase 3

Online Surveys
Community & Steering Group
Quantitative and Qualitiative Data

- Participatory

Phase 4
Online Focus Group with CLN

Qualitiative Data based on results from
surveys - Participatory

Researcher: Eamon Nash

Phase 5

Interviews - CLC Co-ordinator and Director of ACE

ucc

Qualitative Data based on resutls of surveys and
focus group - Participatory




16

14

12

10

Phase 3: Community Survey

Community Survey Sample Size Breakdown per CLN
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& Mayfield

& Ballypheane

“ Togher
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“ The Glen



Phase 3: Steering Group Survey

Steering Group Survey Sample size per local CLN & CLC

Researcher: Eamon Nash

& Mayfield

i The Glen

i South Parish

i Knocknaheeny
& Ballypheane

E Togher

i City Wide CLN Steering Group
lmaLicc

~CIT

i Cork City Council
Lucc

" Cork ETB



Descriptive Statistics — Surveys

Thematic Analysis (Braun & Clarke, 2006; 2013)

e Reflexive Approach based on organic coding supported
the research to review the initial themes and cross-
reference themes against quantitative and qualitative
data-sets which lead to documenting the impact and

identifying current and sustainable models of practice
(Clarke, 2019).
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Cork Learning Neighbourhoods:

Documenting the Impact on Communities and
Organisations in Cork City and Exploring Current and
Sustainable Models of Practice.
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e General Impact
e Social Capital Impact
e |dentify, Cultural, Human Capital & Mental Health.

Model of Practice

e Current Model of Practice
e Decision Making Processes
e Resources

e Challenges and Threats

e Sustainability
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General Impact

Chart 2 - Steering Group Survey

Chart 1 - Community Survey General Impact

General Impact

. | | i Strongly
K Strongly | am happy with the Cork Disagree
Disagree Learning Neighbourhoods 40% 47%
Participating in learning initiatives.
in my neighbourhood i Disagree
has been a satisfying . i
. .
experience. Disagree Nei ht;l'he ;_ea;mr.\g. L
eighbourhoods initiative 43% 53%
has supported my area to
showcase lifelong learning. “ Neither
. Neither ) T Agree nor
o . Agree The Learning disagree
| am satisfied ‘“.”th my nor Neighbourhoods initiative 57% 30%
local learning Disagree has had a positive impact
neighbourhood on my area. W Agree
W Agree i
Creates positive social - 42% 329
change in the area. 0 ° ) i Strongly
My Learning “ Strongly i Agree
Neighbourhood is a Agree
Learner-Friendly .
Environment Creates a ‘Iearner-frlendly 50% 47% m /A
“N/A environment.
0% 20% 40% 60% 80% 100% 0% 20% 40% 60% 80% 100%
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General Impact
Themes

f;;l;.soil;%l;psz,, strong Mr. Barrett identified that
ps-, the CLN “translates to the

conne.cn?ns ) U] strongest ambitions for the
and building local . .
people in a city. It

lefar ning-, -Z’ vm&q f sen;e translates that into real
Of purpose “and “cr e’c,J ng action for an individual, a
a sense of belonging” - family, a small area, a
when asked ‘what does street, and | think i,t

the CLN mean to you.’

creates identity”

Community survey
Respondents: “Learning”,
“Community”, “Opportunity”,
“Engagement” and
“Networking” when asked
about the positive contribution

the CLN is making in their area.
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Theme 2: Social Capital Impact

Sub-themes

2.2 Mutual Respect and Bottom up Approach

2.1 Collaboration and Partnership

2.3 Celebrating, Recognising and Validating Existing Learning and Creating New Learning

2.4 Connection, Learning and Socialising

2.5 Learning for all, Inclusive Engagement and Sustainable Learning

2.6 Confidence, Self-esteem and Empowerment

Researcher: Eamon Nash



Sub Theme 2.1:
Collaboration and Partnership

Chart 3: Steering Group
Collaboration, Partnership and Sustainable Learning in my CLN

Supports a multi-agency partnership approach. ‘

Creates opportunities for all to develop lasting
relationships. J
Strongly Disagree

Creates a culture of information sharing between ‘

local and citywide agencies. - .
¥ & Disagree

The Learning Neighbourhoods Initiative has
created a framework for partnership and J ) )
collaboration in my area. Neither Agree nor disagree
Co-creates, consults and involves as many people
as possible in the learning neighbourhoods ‘ Agree
processes.

Enhances a collective approach to overcome

. . . J Strongly Agree
issues in the community.

0% 20% 40% 60% 80% 100%



Created a new way of working

organisations of “learning opportunities” in their
area

Collaboration and Partnership

Supported a more “cohesive offering” of learning as: [ Buildrélationships based on“muttalrespect

ethe initiative has led to a reduction of duplication of courses in
some neighbourhoods

ecreated a network of learning opportunities consisting of informal
learning “referrals” between organisations in others.

“To see what other
neighbourhoods had done and
what worked well was really
helpful and it helped us to
shape some of our CLN
activities” (Focus Group
member).

Researcher: Eamon Nash



The Learning Neighbourhoods initiative has built
relationships based on mutual respect in my area

3%

Sub Theme 2.2:

Mutual Respect & Bottom up Approach

Chart 4: Steering Group

—~ /_7%

& Strongly Disagree
W Disagree
= Neither Agree nor Disagree

& Agree

L Strongly Agree

“N/A Chart 5: Steering Group

The Learning Neighbourhoods initiative has supported a

bottom up approach to lifelong learning in my area.

3%~ 7%

i Strongly Disagree

W Disagree

i Neither Agree nor Disagree
W Agree

& Strongly Agree

HIN/A
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Sub Theme 2.3:
Celebrating, Recognising and Validating Existing Learning & Creating
New Learning

Chart 6: Steering Group
Celebration, Recognition and Validation in my LN

i Strongly Disagree
Celebrates learning in my area. 39% 58%
i Disagree
Supports thf dev'eI0|.:>rT1<.en'F of new lifelong 37% 60% “ Neither Agree nor Disagree
earning initiatives.
K Agree
Promotes what is good in the community. 73%
i Strongly Agree
Receives recognition for its efforts and good
practice (for example certs / flags / public 33% “N/A
acknowledgment)
0% 20% 40% 60% 80% 100%
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Sub Theme 2.3:
Celebrating, Recognising and Validating Existing Learning & Creating
New Learning

Chart 7: Commuity
My Learning Neighbourhood celebrates learning in

E E a,\{NqNG my area through events . “

2% Disagree

NeighbQurhood N .
Report

nor Disagree
W Agree
CORK
LEARNING
NEIGHBOURHOODS

L Strongly Agree

L N/A




Focus Group

CLN gives a platform

for all forms of
learning to be increase in self-

acknowledged, confidence
showcased and
celebrated. ..

“Validation of non-formal learning, is not always
about getting a qualification or securing a job, it is
about acknowledging the learning done, which is
extremely important, and which can lead to self-
confidence”. Dr. O Tuama

Celebrating, Recognizing Creation of new learning
and Validating Learning opportunities

Increase of sense of
identity

Increase participation,
engagement and

confidence for individuals
and neighbourhoods
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Theme 2.4:
Connection, Learning and Socialising

Chart 9 - Steering Group Survey

Chart 8 - Community Surve
v y Connection, Learning and Socialising in my LN

Connection, Learning and Socialising

My Learning i Strongly Creates opportunities for
Neighbourhood Disagree learners from different
supports me to make backgrounds to come i Strongly
. . together where learning is ;
connections with . L Disagree
others in m & Disagree the centrepiece of activities
neighbourhozd and socialisation.
& Disagree
“ Neither
i Agree nor i
Disagree
“ Neither
& Agree Agree nor
i Disagree
Ne'\/ilyhl-be:l::;lr;id Supports members of the
supgports me to community to make & Acree
socialise with people | i Strongly connections with others in J
th .
may not have met Agree €area
before
LIN/A i Strongly
Agree
0:7 5(;7 10I0‘V 0% 20% 40% 60% 80% 100%
() () ()
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Theme 2.4:
Connection, Learning and Socialising
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Theme 2.5:
Learning for all, Inclusive Engagement & Sustainable Learning

Chart 10 - Community Survey Chart 11: Steering Group

Learning for all and Inclusive Engagement My LN creates a culture of inclusive learning for all in the area.
My Learning
Ne!ghbourhoqd W Strongly
PrOVIdes :’a\CCESSIble Disagree Helps to sustain learning i Strongly
information about activities in the area. Disagree
learning opportunities
in my neighbourhood. i Disagree i Disagree
“ Neither
i “ Neither 1 Agree nor
Agree nor disagree
Disagree H Agree
W Agree
_ i Strongly
My Learning Agree
Neighbourhood Creates a culture of

provides opportunities
that are open to all to
access in my area

i Strongly inclusive learning for all in
Agree the area.

LN/A

0% 50% 100%
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Theme 2.5:
Learning for all, Inclusive Engagement & Sustainable Learning
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Theme 2.6:
Confidence, Self-esteem and Empowerment

Chart 12 - Community Survey
Confidence, Self-esteem, Empowerment and Resillience

i Strongly
Disagree
Participating in learning in my
neighbourhood has enabled me
to be involved in decisions about .
. & Disagree
my learning.

Participating in learning in my
neighbourhood helps me to
share my learning with others in
my neighbourhood.

= Neither Agree
nor Disagree

Participating in learning in my
neighbourhood has helped me
to develop self-confidence.

L Strongly Agree

Participating in learning in my
neighbourhood supports me to
view and approach situations

differently. “N/A

0% 20% 40% 60% 80% 100%
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Sub Theme 2.6:
Confidence, Self-esteem and Empowerment

Chart 13 - Steering Group Survey
Confidence, Self-esteem, Empowerment and
Resiliance in my LN

i Strongly
Disagree
i Disagree
Supports people to
overcome barriers to
learning.
“ Neither
Agree nor
Disagree
& Agree
The Learning
Neighbourhoods initiative i Strongly
has empowered learners Agree
in my area.
S N/A

0% 20% 40% 60% 80%  1R@%archer: Eamon Nash



Theme 3:
Identity, Cultural, Human Capital and Mental Health Impact

Chart 14 - Community Survey

® ®
Participating in learning in my neighbourhood has helped I d tl t ( : tl I
me to increase a sense of identity. e n y a p a

2%

& Strongly Disagree

& Disagree

“ Neither Agree nor Disagree
W Agree

i Strongly Agree

Accessing and stronger identity,

celebrating all a sense of encouraging
learning through belonging and a active citizenship
events and sense of and developing
projects in ownership over pride of place.
neighbourhoods one’s own destiny



Cultural*Captial

Evidence of cultural capital can be seen in

e how people learn and access learning (Charts 7 & 10)
e whom they are learning from (Charts 8 & 12)
e what people are learning (Chart 12 & appendix 11).
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Cultural Paradigm Shift

Education
Lifelong Learning -

(Focus on formal education to
combat education disadvantage by All learning experiences
focusing on equalizing data)
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HumantCaptia

Chart 15 Community Survey
Participating in learning in my neighbourhood
supports me to gain employment.

2%
i Strongly Disagree

W Disagree

“ Neither Agree nor
Disagree

& Agree

i Strongly Agree

HN/A
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Viental"Health

Chart 16 - Community Survey
Participating in learning in my neighbourhood
positively affects my mental health.

& Strongly
Disagree

i Disagree
“ Neither Agree
nor Disagree

W Agree

& Strongly Agree

LN/A
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Cork Learning Neighbourhoods
Impact

Positive social
impact
showcasing lifelong
learning
creating a learner
friendly
environment

General Impact

Learning in
neighbourhoods
positively impact on
people’s mental health.

e CLN approach to
celebrating, validating &
acknowledging all
learning, compliments
and enhances the
positive mental health

impact.

Mental Health

Impacts

Social Capital
Impacts

Cork Learning
Neighbourhoods

Impact

Learning in
neighbourhoods
supports to gain

employment

Human Capital
Impacts

Identify Capital
Impacts

CLN - Fundamental Skills
(Building Blocks)

Cultural Capital

Impacts stronger

identity
Accessing and
celebrating
all learning
(events and
projects)

a sense of
belonging

How people learn & access
learning
Whom they are learning from
What people are learning
Paradigm Shift Education -
Lifelong Learning

sense of
ownership
over one’s
own destiny
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Collaboration &
Partnership
Mutual Respect &
Bottom up approach

Celebrating,
Recognizing &
Validating existing
Learning & Creating
New Learning
Connection, Learning
& Socializing
Learning for all,
Inclusive Engagement
& Sustainable
Learning
Confidence, Self-
esteem &
Empowerment

encouraging
active

citizenship
developing

pride of
place.




Current Learning Neighbourhood Models of Practice

Community
Capacity
Building

Community
Development

Community Community
Education T T Empowerment

centred integrative
and participatory
approach to a
hybrid and evolving
model of practice
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Chart 17 — Steering Group

Which of the following best describes your learning neighbourhood model of
practice. Please note you can tick more than one.

100%

90%

80%

70%

60%
& Community Empowerment

& Community Capacity Building

50%
. Community Development

40% & Community Education
30%

20%

10%

0%

CLN Models of Practice
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Chart 18 — Steering Group

Which of the following best describes your learning neighbourhood model of
practice (by Learning Neighbourhood).

100%

75%

& Community Capacity Building

50%

& Community Empowerment

© Community Development

25%

& Community Education

0%

Mayfield The Glen Knocknaheeny Ballypheane Togher South Parish
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Model of Practice
Decision Making

Chart 19 — Steering Group

How does your Learning Neighbourhoods Steering Group make decision?

100% )
& Democratically
90%
80% i Collaboratively
70%
“ Unilaterally
60%
50%
i By Priority of need in the community
40%
30% i By Learners Requests
20%
10% I By Resources Available
0%

Decision Making

Researcher: Eamon Nash



100%

75%

50%

25%

0%

How does your Learning Neighbourhoods Steering Group
make decision (by neighbourhood?)

Chart 20 — Steering Group

Mayfield

The Glen

Knocknahenny Ballypheane

Researcher: Eamon Nash

Togher

uilll |

South Parish

& Democratically

i Collaboratively

“ Unilaterally

i By Priority of need in the

community

i By Learners Requests

2 By Resources Available



Models of Practice

Chart 21 - Steering Group
My Leaning Neighbourhood
Responds to identified needs in the area

B Strongly Disagree

M Disagree

@ Neither Agree nor
Disagree

N Agree

[ Strongly Agree

Researcher: Eamon N
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Chart 22 — Steering Group

Funding

Model of Practice

Resources

i Alocated funding from CLC
i Sponsorship

“ Fundraising

K Grant Aid

& Other

Funding

Researcher: Eamon Nash

Chart 23 Steering Group
Is your current LN funding sustainable?

HYes

E“No



Model of Practice
Resources

Chart 24 - Steering Group
Does your LN receive non financial resources to sustain

your Local LN? CLC partnering Input of time and
organisation and commitment from
CLN Co-ordinator staff of local

through ACE, UCC, organisations

EYes
“No Commitment from
~ Did not answer Support from local the local
businesses community through
volunteering

Building local
support and
volunteers

Branding and
messaging

Training and a
commitment and

passion and belief
in the CLN Researcher: Eamon Nash




Model of Practice
Challenges and Threats

35
& Funding

30

& Maintaining Commitment & Giving
Time

“ Identifying areas of need

i Making New Commections

i Loosing Leaders

i Lack of willingness to be involved

" Lack of new ideas

Challenges & Threats

“ Communication

Researcher: Eamon Nash



Utilizing local and city wide Create opportunities for cross-
resources more effectively to neighbourhood learning and

achieve the local learning action extend this locally, regionally,
plan nationally and internationally

Explore possibility of learner’s

forum or smaller meeting groups... Develop a clear messaging and
branding plan for each

to feed into the local learning neighbourhood.

neighbourhood steering group

Annual Renewal Process
Invitation to all in neighbourhoods C I_ N M O d e I A continued and enhanced

Identify local learning needs and commitment to both financial and

create a learning neighbourhood Of P ra Cti Ce non-financial resources by all

action plan. partnering organisations and

Evaluating and monitoring the A b 5 I R neighbourhoods.
learning action plan S U Sta I n a I Ity

UNESCO (2015d: 164) identify the
“mobilization and utilization of

resources” to develop a learning city.

Researcher: Eamon Nash




Impact & Model of CLN & literature

Neighbourhood Centred
Approach - Hybrid and evolving
Model:

Multi-Level Framework based on
building relationships and
partnerships

Bottom up approach grounded in
consultation and co-creation,
inclusive and open to all

Coordinating learning events and
projects locally and sharing
information and resources

Learning Partnerships and
collaborative processes to
advocate for local learning needs

Building partnership (for a
shared vision and EcCoWell
cities)

eCommunity Education, Community Development, Community Capacity & Building Community Empowerment
eDemographics, Local Learning Needs, Resources Available & Organisations or groups willing to participate
*(O’Brien & O’Fathaigh, 2007)

e*Mutual Respect

eSustainable Development with learning as the focal point

eOpportunities for collaboration, partnership and celebrations locally and citywide
¢(O’Brien and O’Fathaigh, 2007; UNESCO, 2015a)

eEncourages engagement and participation; Supports the development of strong and weak ties; Promote and utilize
local learning resource; Creates framework for organisations and individuals to connect, learning and socialize
together and work to achieve common goals. Transformational learning.

eCourtney 1992; Maycome 2018 in O’'Tuama, 2020; UNESCO, 2015; Schuler, 2010; Baumgartner, 2001

eThese approaches and the outcomes the CLN are achieving are grounded in the UIL key guidelines for building a
Learning City (UNESCO, 2015a).

e|Informational Learning (Baumgartner, 2001)

eThe CLN approach is also supported by O’Brien and O’Fathaigh (2007)

eSupported by OECD (2012) and Kearns (2012) respectively.

Researcher: Eamon Nash




Impact of CLN & literature

Recog n iti 0 n & Va I id ati 0 n Of a I I * Creates opportunities for people to promote and celebrate their learning,
. * Giving rise to an increase in
learning & .

e social capital (Dave, 1975; Longworth, 2003)
e active citizenship (Edwards, 1997; UNICE, 2001; Commission of European Communities, 2000; DES, 2000)
e social inclusion (Yang & Valdes-Cotera, 2011; OECD, 2007; Field, 2002; Government of Ireland, 2000a; 2007).

Social Capital Impact

Celebrating and recognising

¢ Enhances social cohesion in learning neighbourhoods

a I I Ie a r n i n g t h ro u g h eve nts ¢ one of the six priorities in ‘the Learning for Life’ White Paper (DES, 2000) & UIL Learning Cities guidelines (UNESCO, 2013, UNESCO, 2018)
and projects

e Core aspect of social capital according to Putnam (1995) and Longworth (1995).

* Opportunities to engage and participate in Learning Neighbourhoods processes as well as creating accessible information and advocating for
equality of learning opportunities

ACtI O n = b a S e d C U ItU re Of ¢ This is in line with reports and goals including
* UNESCO SDG 4 & 11 goals (UNESO, 2017)

i n Cl U S ive Iea rn I ng fO r a I I ¢ UIL’s Beijing Declaration (UNESCO, 2013) to name but a few.

¢ (O'Tuama, 2020 forthcoming)

I d e nhty’ H uman an d Cu Itu ra I « Identify capital (Schuler, 2010; O’Tuama, 2020)

e Cultural capital (Delors, 2013; Mortimore, 1999; OECD, 2007, DES, 2000; O’Brian & O’Faithaigh, 2007; O'Tuama, 2020)
Ca p ita | ¢ Enhancing human capital (O’Brien and O’Fathaigh, 2015; Schuler, 2010)

¢ Supporting learning activities, creating a sense of belonging through events and projects and enhancing current as well as creating new social
opportunities where learning is the central activity (Schuler, 2010; O’Tuama, 2020)

I h I h e Results in an increase of confidence, self-esteem and empowerment for learners (Longworth, 2003; UNESCO, 2015D; UNESCO, 2018; O’Brien &
Mental healt OrFathaigh, 2007).

* Recognition, validation and accreditation are key area of the UIL’s (UNESCO, 2020a) lifelong learning objectives, which is supporting
transformaﬁorﬂlewrfmirig[ah Pf'Fb'r? Na‘ghjrhood as a whole (Baumgartner, 2001; O’Brien & O'Fathaigh, 2007; Mezirow, 1998).




Impact of CLN - literature

Collaborative Approach between
CLN, CLC and the residents of the six

neighbourhoods

Based on reports including Faure’s
et al. (1972) and Delors et al. (1996 Enhancing and supporting a
and(guide)lines set out by thé UIL ) LEARNING paradigrr: sghift froLrjr?g focu% on
Learning Cities (UNESCO, 2020c; formal education to lifelong learning
2018; 2017a; 2017b). SOCIETY

Grounded in a vision of vertical,
horizontal and democratic concepts
to lifelong learning (Holford, 1998)




Conclusion:

This research project identifies the impact the CLN initiative is having on six learning
neighbourhoods in Cork City, Ireland.

It also explores the neighbourhood centred, integrative and participatory approach to a
hybrid and evolving model of practice in these neighbourhoods.

The CLN has created a framework to allow a symbiotic relationship between multiple
stakeholders at multiple levels (locally and city wide) where a shared vision and approach

to learning through celebration, recognition and validation of existing learning and new
learning is central.

This is turn is creating opportunities for neighbourhoods as well as CLC to achieve the
goals set out by reports including UNESCO’s Learning Cities Beijing Declaration (UNESCO,
2013), Guidelines for Building Learning Cities (UNESCO, 2015a) and the Cork Call to Action
(UNESCO, 2017a) as well as achieving the six priorities set out in the Irish Governments
“Learning for Life” White Paper (DES, 2000).

These goals include empowering individuals, promoting social cohesion, promoting
inclusive learning, revitalising learning in families and communities, raising consciousness,
cultural development and community building.

Researcher: Eamon Nash



Conclusion

-Cork

L n

Neighb@uUrhoods

Kearns (2020) learning neighbourhoods model of practice, where he
describes the Learning City sets the framework and the learning
neighbourhood fosters learning throughout life.

In the case of Cork City it is clear that UIL Learning Cities (UNESCO) is
setting the Global framework, the CLC is embracing and leading this in
Cork City and the CLN, comprising of all of the local and city partnering
organisations and individual learners, are realizing and putting this into

action in their local learning neighbourhoods.



Researcher: Eamon Nash



